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Abstract 
      The current research aimed at revealing the effectiveness of the 

intervention response model in treating dyslexia among pupils with 

learning difficulties in the fourth grade of primary school in the light of 

diagnosis and qualitative analysis for pupils with dyslexia. By applying the 

criteria for distance and exclusion on a sample of (223) pupils, (96) 

students were excluded whose their intelligence was higher than (90) and 

there is no discrepancy between their achievement and their scores in 

intelligence. Thus, the research sample became composed of (127) 

students who were divided into two groups (60) experimental, (67) control 

group from the fourth grade of elementary school from the first cycle of 

basic education, in Al-Bahr Al-Saghir Elementary School, Dekernes 

Educational Administration, Dakahlia Governorate. The researcher used a 

set of instruments: two non-verbal pictorial intelligence tests (picture A), 

an achievement test in the Arabic language for the fourth grade of primary 

school, a dyslexia scale to sort cases of therapeutic dyslexia for pupils with 

dyslexia in the light of the intervention response model and qualitative 

analysis. The application of the study tools to diagnose people with 

dyslexia resulted in a sample consisting of (23) male and female pupils 

from the fourth grade, and the treatment program was applied in its three 

stages. The results showed the effectiveness of the intervention response 

model in treating dyslexia among pupils with learning difficulties in the 

first cycle of education basic. 

KeyWords: Intervention response Model- Dyslexia- Learning Difficulties- 
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



 ت أبعاد العسر القرائي
2 D مستوى التأثير 

 متوسط 0.49 0.06 2.721 5م

 ضعيف 0.41 0.04 2.283 1م

 ضعيف 0.44 0.05 2.480 1م

 كبير 0.86 0.16 4.801 4م

 متوسط 0.72 0.12 4.038 رجة الكليةدال
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 ن المجموعات الأبعاد
متوسط 

 الرتب
مجموع 

 الرتب
U Z 

الدلالة 
 الإحصائية

5 
 دالةغير  0.990 105 412 18.73 22 المعيارية 

    183 15.25 12 تجريبية

1 
 دالةغير  0.660 115 368 16.73 22 المعيارية 

    227 18.92 12 تجريبية

1 
 دالةغير  0.790 115 402 18.27 22 المعيارية 

    193 16.08 12 تجريبية

4 
 دالةغير  0.805 113 404 18.36 22 المعيارية 

    191 15.92 12 تجريبية

 دالةغير  0.799 110 409 18.50 22 المعيارية  الدرجة الكلية

    188 15.67 12 تجريبية
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